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Annotation: The article "Improvement of CEFR Levels in Foreign Language Teaching" explores
the efficacy of incorporating the Common European Framework of Reference for Languages
(CEFR) in foreign language instruction to enhance language learning outcomes. The article
provides an overview of the CEFR and its relevance in language education, emphasizing its role in
setting clear learning objectives, assessing proficiency levels, and promoting international
language standards.

One key aspect discussed in the article is the alignment of language teaching methodologies with
the CEFR proficiency levels. By tailoring instructional strategies to correspond with the CEFR
descriptors for each level (A1-C2), educators can better support learners in their language
acquisition journey. The article highlights the importance of integrating communicative tasks,
authentic materials, and proficiency-based assessments to foster meaningful language learning
experiences.

Furthermore, the article addresses the benefits of incorporating CEFR-aligned assessments to
measure students' language proficiency accurately. By using standardized proficiency tests such
as the TestDaF, DELF/DALF, or Cambridge English exams, educators can provide learners with
reliable feedback on their language skills and track their progress over time. This approach not
only motivates students but also helps them set realistic goals for language improvement.
Moreover, the article discusses the impact of the CEFR on curriculum development and program
evaluation in language education. By adopting a competency-based approach and emphasizing
communicative competence, institutions can design curricula that better meet the diverse needs
of language learners. Additionally, the CEFR provides a framework for evaluating the effectiveness
of language programs and identifying areas for improvement.

Overall, the article underscores the importance of integrating the CEFR into foreign language
teaching practices to enhance the quality and consistency of language education. By aligning
instructional strategies, assessments, and curriculum with the CEFR proficiency levels, educators
can empower students to achieve higher levels of language proficiency and communicate
effectively in multicultural contexts.

Key words: CEFR, language proficiency, foreign language teaching, language learning outcomes,
instructional strategies, communicative tasks, authentic materials, proficiency-based
assessments, ptandardized tests, curriculum development, competency-based approach, program
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CHET TILLARINI O'QITISHDA CEFR DARAJALARINI TAKOMILLASHTIRISH
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Annotatsiya: “Chet tillarini o‘qitishda CEFR darajalarini takomillashtirish” magqolasi til
o‘rganish natijalarini yaxshilash uchun chet tilini o‘qitishda umumiy Yevropa ma’lumot bazasini
(CEFR) kiritish samaradorligini o‘rganadi. Maqolada CEFR va uning til ta’limidagi ahamiyati
haqida umumiy ma’lumot berilgan, uning aniq ta’lim magsadlarini belgilash, malaka darajasini
baholash va xalqaro til standartlarini ilgari surishdagi roli ta’kidlangan.
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Magqolada ko'rib chiqiladigan asosiy jihatlardan biri til o'rgatish metodologiyasini CEFR
malaka darajalariga moslashtirishdir. Har bir daraja (A1-C2) uchun CEFR deskriptorlariga mos
keladigan o'quv strategiyalarini moslashtirib, o'gituvchilar o'quvchilarni tilni o'zlashtirish
sayohatlarida yaxshiroq qo'llab-quvvatlashlari mumkin. Maqolada tilni mazmunli o'rganish
tajribasini rivojlantirish uchun kommunikativ vazifalar, haqiqiy materiallar va malakaga asoslangan
baholashlarni birlashtirish muhimligi ta'kidlangan.

Bundan tashqari, maqola talabalarning tilni bilish darajasini aniq o'lchash uchun CEFRga
moslashtirilgan baholashni kiritishning afzalliklarini ko'rib chigadi. TestDaF, DELF/DALF yoki
Kembrij ingliz tili imtihonlari kabi standartlashtirilgan malaka testlaridan foydalangan holda
o‘qituvchilar o‘quvchilarga til ko‘nikmalari hagida ishonchli fikr-mulohazalarni taqgdim etishlari va
vaqt o‘tishi bilan ularning taraqqiyotini kuzatishlari mumkin. Bunday yondashuv nafaqat
talabalarni rag'batlantiradi, balki ularga tilni yaxshilash uchun real magsadlar qo'yishga yordam
beradi.

Bundan tashqari, maqolada CEFR ning til ta'limida o'quv dasturlarini ishlab chiqish va
dasturlarni baholashga ta'siri muhokama qilinadi. Kompetentsiyaga asoslangan yondashuvni
go'llash va kommunikativ kompetentsiyani ta'kidlash orqali institutlar til o'rganuvchilarning turli
ehtiyojlarini yaxshiroq qondiradigan o'quv dasturlarini ishlab chigishi mumkin. Bundan tashqari,
CEFR til dasturlari samaradorligini baholash va takomillashtirish sohalarini aniglash uchun asos
yaratadi.

Umuman olganda, magqola til ta'limi sifati va izchilligini oshirish uchun CEFRni chet tillarini
o'qitish amaliyotiga integratsiya qilish muhimligini ta'kidlaydi. Ta'lim strategiyalari, baholashlar va
o'quv dasturlarini CEFR malaka darajalariga moslashtirish orqali o'gituvchilar talabalarga tilni
bilishning yuqori darajalariga erishishlari va ko'p madaniyatli kontekstlarda samarali muloqot
qilishlari mumkin.

Kalit so'zlar: CEFR, til bilimi, chet tilini o'rgatish, til o'rganish natijalari, o'quv
strategiyalari, kommunikativ vazifalar, autentik materiallar, malakaga asoslangan baholash,
ptandartlashtirilgan testlar, o'quv dasturlarini ishlab chiqish, kompetentsiyaga asoslangan
yondashuv, dasturni baholash.
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Annoranuna: B crarbe «IloBeimenne ypoBHeli CEFR B mnpemnosaBaHuyl WHOCTPAHHBIX
SI3BIKOB» HccyenyeTcs: dddekTuBHOCTh BHeApeHUsa OOIIeeBpONEeNCKUX CTaHAAPTOB BJIA/IEHUS
nHoctpaHHbiM A3bIKOM (CEFR) B mpemosiaBaHvie WHOCTPAHHOTO S3bIKA IS YJIYUIIEHUSA
pe3yIbTAaTOB U3YUYeHUs A3bIKa. B crarhe npesicraBied 0630p CEFR u ero 3HaYUNMOCTH B A3BIKOBOM
obpa3oBaHWUM, MTOJYEPKHYTA €r0 POJIb B IMMOCTAHOBKE UETKHX Ilejiell 0OyJdeHUsl, OllEHKe YPOBHEH
BJIaJIEHUA A3BIKOM U IPOJIBUKEHUU MEKYHAPO/IHbBIX A3BIKOBBIX CTAHZAPTOB.

OIHUM U3 KJIIOYEBBIX ACIIEKTOB, 0OCYK/Ia€MBIX B CTaThe, SIBJISIETCA COOTBETCTBUE METOJIHK
IperoiaBaHus s3bika ypoBHsaM Biagenus CEFR. Anantupys ctpareruu 00y4eHus: B COOTBETCTBUU
¢ npeckpuntopamu CEFR s kaxzaoro ypoBHs (A1—C2), mpemogaBaTtesi MOTYT JIydllle
IIO/I/IEP>KUBATh y4JallUXCA HA IIyTU K OCBOEHUIO fA3bIKA. B crarbe mopguepkuBaeTcaA BaKHOCTH
MHTEerpallii KOMMYHUKATUBHBIX 33/1a4, ayTeHTUYHBIX MAaTEPUAJIOB U OLIEHOK, OCHOBAHHBIX HA
npodeCCUOHAILHBIX HABBIKAX, /IJIS1 CO/IENCTBUSA 3HAUYMMOMY OIIBITY U3yUeHUs SA3bIKA.

Kpome TOro, B cratbe paccMaTpuUBAIOTCA IPEUMYINECTBA BKJIIOUYEHUA OIEHOK,
coorBercTByomnXx CEFR, 111 TOYHOro usMepeHUsA YPOBHA BJIQ/IEHUA SA3BIKOM Yy4dallUXCA.
Ucnosnp3ysa cTaHAapTU3UPOBAHHBIE TECThl HA 3HAHHWE aHTJIMHCKOTO fA3bIKA, TaKHE KaK HK3aMeHBI
TestDaF, DELF/DALF wiu Cambridge English, mpemogaBaTesu MoryT nmpefocTaBuTh ydariuMcs
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ZIOCTOBEPHYI0 UHMOPMAIMI0 00 UX A3BIKOBBIX HAaBBIKAX U OTCJIEKUBATh UX IIPOTPECC C TeUYEHUEM
BpeMeHU. Takoil MOAXo/ He TOJIBKO MOTHUBUpPYET CTY[€HTOB, HO U IIOMOTaeT UM CTaBUThH Ilepe]]
co001 peasTUCTUYHBIE IeJIU 110 YIIyUIIeHUIO s3bIKA.

Kpome Toro, B ctatbe o0cy:xaaercsa BiausHue CEFR Ha pa3zpaboTKy yueOHBIX MpPOrpaMM U
OILIEHKY ITPOTPAaMM sI3bIKOBOTO 00pa3oBaHus. [IpUHAB MMOAX0/, OCHOBAHHBIN HAa KOMIETEHIUAX, U
ynensas ocoboe BHUMaHHE KOMMYHUKATHUBHON KOMIIETEHTHOCTH, yueOHble 3aBeleHUS MOTYT
pazpabaTeIBaTh yueOHbIE IPOrPAMMBI, KOTOPBIE JIyUIlle OTBEYAIOT Pa3HOOOPA3HBIM IIOTPEOHOCTAM
nsydvatonux A3blK. Kpome Toro, CEFR ob6ecneunBaeT OCHOBY Jjisi OIleHKH 3(QHEKTUBHOCTU
SI3BIKOBBIX IIPOTPAMM U OIpeZieJieHuUs 00J1acTel i Yy dIlleHus.

B nesiom, B craThe noguepkuBaerca BaxkHOCTb nHTerpanuu CEFR B mpakTuky npenozgasanus
WHOCTPAHHBIX A3BIKOB /715 IIOBBIIIEHUS KAUeCTBA U IIOCIIE0BATETLHOCTH I3bIKOBOTO 0Opa30BaHUS.
[TpuBOZII B COOTBETCTBHUE CTpPATETMH OOYYEHUs, OLEHKU U y4yeOHYyI0 IMPOTpaMMy C YPOBHSIMH
Biagenuss CEFR, nmpenogaBaresi MOTYT JaTh y9aIlMCS BO3MOKHOCTD JIOCTUYDb O0OJiee BHICOKOTO
VPOBHS BJIaJIeHUA I3bIKOM U 3(PHEKTUBHO 0OIIATHCA B MYyJIbTUKYIBTYPHOM KOHTEKCTE.

Kiarouesbie ciaoBa: CEFR, BinazeHue A3bIKOM, IIpeIloZlaBaHHME WHOCTPAHHOTO A3BIKA,
pe3yJIbTaThl U3yUeHUs fA3bIKA, CTpaTeruu o0yueHUs, KOMMYHUKATUBHbBIE 33/1a4d, ayT€HTUYHBbIE
MaTepUaJIbl, OIlEHKA HABBIKOB, CTAH/IAPTU3UPOBAHHbBIE TECTHI, pa3paboTKa yueOHBIX IPOTPaMM,
KOMIIETEHTHOCTHBIN ITOIXO0/, OIleHKA IPOTPaMMBI.

INTRODUCTION: The introduction of the article "Improvement of CEFR Levels in Foreign
Language Teaching" sets the stage by providing an overview of the significance of the Common
European Framework of Reference for Languages (CEFR) in the context of foreign language
education. It begins by highlighting the importance of language proficiency in today's globalized
world, where effective communication across cultural and linguistic boundaries is essential.

The introduction delves into the background of the CEFR, explaining its development and
adoption as a standardized framework for assessing language proficiency levels across European
languages. It emphasizes the CEFR's role in promoting transparency and coherence in language
education by providing a common reference point for setting learning objectives, designing
curricula, and assessing learners' language abilities.

Furthermore, the introduction outlines the structure of the CEFR, which consists of six
proficiency levels ranging from A1 (beginner) to C2 (proficient). Each level is accompanied by
descriptors that outline the communicative skills and competencies expected of learners at that
proficiency level. This hierarchical structure allows educators to gauge learners' progress and tailor
instruction to meet their individual needs.!

The introduction also discusses the rationale behind the incorporation of the CEFR into
foreign language teaching practices. It emphasizes the need for a standardized approach to language
education that promotes consistency, comparability, and quality assurance across diverse learning
contexts. By adopting the CEFR, language educators can ensure that their teaching aligns with
internationally recognized standards and prepares learners for real-world communication tasks.

Moreover, the introduction addresses the challenges and opportunities associated with
implementing the CEFR in foreign language classrooms. It acknowledges the need for teacher
training and professional development to familiarize educators with the CEFR's principles and
methodologies. Additionally, it emphasizes the importance of integrating authentic materials,
communicative tasks, and proficiency-based assessments to enhance language learning outcomes.

The introduction sets the stage for the rest of the article by providing a comprehensive
overview of the CEFR and its relevance in foreign language teaching. It highlights the benefits of
adopting the CEFR as a guiding framework for improving language proficiency levels and
underscores the importance of aligning instructional practices with internationally recognized
standards. Overall, the introduction lays the foundation for a detailed exploration of the strategies
and approaches to enhancing CEFR levels in foreign language education.

! Alderson, J. C. (2005). Diagnosing foreign language proficiency: The interface between learning and assessment. A&C Black.
(pp. 1-188)
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DISCUSSION: The discussion section of the article "Improvement of CEFR Levels in
Foreign Language Teaching" delves into the practical implications and challenges associated with
implementing the Common European Framework of Reference for Languages (CEFR) in foreign
language education. It begins by examining the ways in which the CEFR can be used to enhance
language learning outcomes and promote proficiency development across diverse learning contexts.

One key aspect of the discussion focuses on the alignment of instructional strategies with the
CEFR proficiency levels. Educators are encouraged to tailor their teaching approaches to correspond
with the CEFR descriptors for each proficiency level, ensuring that learners receive targeted
instruction and support. This may involve integrating communicative tasks, authentic materials,
and proficiency-based assessments into classroom activities to foster meaningful language learning
experiences.>2

Furthermore, the discussion addresses the importance of incorporating CEFR-aligned
assessments to measure students' language proficiency accurately. By using standardized
proficiency tests such as the TestDaF, DELF/DALF, or Cambridge English exams, educators can
provide learners with reliable feedback on their language skills and track their progress over time.
However, the discussion also acknowledges the limitations of standardized tests and the need for
supplementary assessment methods to capture learners' holistic language abilities.

Another key point of discussion is the impact of the CEFR on curriculum development and
program evaluation in language education. By adopting a competency-based approach and
emphasizing communicative competence, institutions can design curricula that better meet the
diverse needs of language learners. Additionally, the CEFR provides a framework for evaluating the
effectiveness of language programs and identifying areas for improvement, such as teacher training
and professional development.

Moreover, the discussion highlights the challenges and opportunities associated with
implementing the CEFR in foreign language classrooms. While the CEFR offers a standardized
approach to language education, its implementation may require significant investment in teacher
training, curriculum development, and assessment resources. Additionally, educators may
encounter resistance from students or colleagues who are unfamiliar with the CEFR or skeptical of
its utility.3

The discussion section emphasizes the transformative potential of the CEFR in foreign
language teaching and learning. By aligning instructional practices, assessments, and curricula with
the CEFR proficiency levels, educators can empower students to achieve higher levels of language
proficiency and communicate effectively in multicultural contexts. However, successful
implementation of the CEFR requires ongoing support, collaboration, and adaptation to meet the
evolving needs of language learners and educators.4

CONCLUSION: The conclusion of the article "Improvement of CEFR Levels in Foreign
Language Teaching" consolidates the key findings and insights discussed throughout the paper and
offers a comprehensive overview of the significance of incorporating the Common European
Framework of Reference for Languages (CEFR) in foreign language education. It underscores the
transformative potential of the CEFR in enhancing language learning outcomes, promoting
proficiency development, and fostering international language standards.

One central aspect highlighted in the conclusion is the role of the CEFR in setting clear
learning objectives and guiding instructional practices in foreign language classrooms. By providing
a standardized framework for assessing language proficiency levels, the CEFR enables educators to
establish transparent and coherent curricula that meet the diverse needs of learners. This ensures

2 Byrnes, H. (2008). Revisiting the Common European Framework: Examining the potential for pedagogical change. The Modern
Language Journal, 92(4), 577-589

3 Coste, D., Moore, D., & Zarate, G. (1997). Plurilingual and pluricultural competence: Introduction to the Council of Europe's
language policy division. Language Policy Division, Strasbourg

4 Council of Europe. (2001). Common European Framework of Reference for Languages: Learning, teaching, assessment.
Cambridge University Press. (pp. 1-270)
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consistency, comparability, and quality assurance across different learning contexts, thereby
enhancing the overall effectiveness of language education.

Furthermore, the conclusion emphasizes the importance of aligning instructional strategies
with the CEFR proficiency levels to optimize language learning outcomes. Educators are encouraged
to integrate communicative tasks, authentic materials, and proficiency-based assessments into their
teaching practices to provide learners with meaningful language learning experiences. By
scaffolding instruction according to the CEFR descriptors for each proficiency level, educators can
support learners in their language acquisition journey and facilitate their progression towards
higher levels of proficiency.

Moreover, the conclusion discusses the significance of incorporating CEFR-aligned
assessments to measure students' language proficiency accurately. Standardized proficiency tests
such as the TestDaF, DELF/DALF, or Cambridge English exams offer reliable benchmarks for
assessing learners' language skills and tracking their progress over time. However, the conclusion
also acknowledges the limitations of standardized tests and emphasizes the need for supplementary
assessment methods to capture learners' holistic language abilities.

Another key point addressed in the conclusion is the impact of the CEFR on curriculum
development and program evaluation in language education. By adopting a competency-based
approach and emphasizing communicative competence, institutions can design curricula that better
meet the evolving needs of language learners. Additionally, the CEFR provides a framework for
evaluating the effectiveness of language programs and identifying areas for improvement, such as
teacher training and professional development.

In conclusion, the article underscores the transformative potential of the CEFR in foreign
language teaching and learning. By aligning instructional practices, assessments, and curricula with
the CEFR proficiency levels, educators can empower students to achieve higher levels of language
proficiency and communicate effectively in multicultural contexts. However, successful
implementation of the CEFR requires ongoing support, collaboration, and adaptation to meet the
evolving needs of language learners and educators. Overall, the CEFR serves as a valuable tool for
improving language education and promoting international language standards.
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