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Abstract: (1)Background:The principles of teaching students to work with texts in teaching
other languages, that is, teaching a second language based on the method of problem analysis, is
the main language unit of the teaching content. The goal of problem-based education is not only
to master the results of scientific knowledge and the system of knowledge, but also to master the
way to achieve the results of this process, to form the student's independent knowledge and to
develop his creative abilities. (2) Methods: For example; In the task "Determine by the picture"
students go to the picture, drawing and what the word is about in the text, in "Similarities and
guesses" students prepare answers to questions individually or in groups, in "Questions and
answers" making up 5-10 questions to sentences in the text that are unfamiliar to students, finding
new words in puzzles such as "Cluster", "Memory Map", "Mind-Map", "Listen, count", "Listen,
repeat" use of equipment with voice recording in tasks, "Read and find!" The goal is achieved by
finding words and phrases in the task and completing several other tasks.(3) Results: The results
of these assignments are definitely positive, they divide this subject into primary and secondary
concepts in the analysis of the educational material. They organize the lesson system and the
lesson in such a way that even the most difficult concepts are understandable for students. They
devote more time to uncovering the essence of these concepts. They do more exercises to
strengthen them. Didactic issues and types of activities of the student and the teacher are clearly
defined according to the stages of the lesson.(4) Conclusion: lexical and grammatical units
consisting of phonetic and written units are considered in the texts, it is necessary to increase
students' interest in language learning, to develop listening and written speech skills based on
texts. For each lesson, educational, educational and developmental, that is, tripartite goals that
are inextricably linked with each other are set. The form of training should be designed according
to the psychological and age characteristics of the participants, the size and content of the
educational material, educational methods and the level of children's capabilities.

Key words: grammatical events, oral and written speech, text, competition, tasks, "Cluster",
"Memory map", "Mind-Map". "Dictation-imagination". "Telegram".

Introduction: Today, reading literacy is considered one of the most important competencies that
characterizes the readiness to live in modern society. Reading literacy means that students have
developed the skills and abilities to work on written information - to search for new texts, to sort
them and form them according to a certain topic, to understand and interpret what they have read,
and to express what they have read orally and in writing. Thus, reading competence includes the
concepts of "literacy" (reading, writing, calculating and working with documents), "minimal
literacy" (reading and writing simple messages) and "functional literacy” (a person's (to be able to
apply reading and writing skills and competences in the context of his relations with society).
Materials and methods:

Choosing one or another structure of the lesson or exercise is general, analytical, reading "inside" or
aloud, reading in the classroom or at home, reading in a group or individually, guided, intensive,
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extensive, communicative, "take a look", depending on which of the types such as critical, pleasure
reading is being used.

Special attention is paid to communicative reading. It includes such types as reading for the purpose
of obtaining information, reading with a general understanding of the content, and reading with full
understanding of the content.

Reading for information does not involve reading in detail, on the contrary, the student finds the
part of the text he needs to complete the task.

Skimming means being able to understand the general content of the text. Just as when scanning,
the student does not pay attention to the details of the text, because by paying attention to the details,
he may miss the main idea and "sink" in the content. Depending on what text is being read, one of
the given types of work is selected.

It takes a lot of time to fully understand the content, and attention is paid to the details of the text
and the features of the language. This type of reading, which is completely different from the
previous two, requires attention to even the smallest elements in the text.

The principles of teaching to work with text in teaching other languages are as follows:

1. The student should be introduced to the content of the text. He must know what the words mean,
understand the evidence, and have his own opinion about agreeing or disagreeing with the author's
views. If we do not follow this, or if the student does not take this principle into account, then we
will simply read the text superficially and soon forget it.

2. The reader should be interested in what story the author has told, and try to know it from the
inside. A student who is not engaged in reading the text, who is not active, will not achieve good
results. On the contrary, if the content of the text is absorbed by the student, he will get more than
expected. The process of remembering is also more active. It is necessary to carefully prepare the
presentation of the text. There are various methods for this.

3. The teacher should encourage the students even if they answered according to the meaning of the
text. For this, favorable conditions are created so that the student has the opportunity to respond to
the appeal in the text, if he wants to express his feelings by comparing the events in the text with his
own experience, this is very important.

4. The reader is prepared to receive the text in advance. Pictures, photographs, the title of the text,
how the text is structured, the teacher's speech, and even before reading the text, provide more
meaningful material for discovering its content and overcoming difficulties. In addition, at the initial
stage, the student should be prepared to understand the text in terms of language.

5. Timely approach to work, exercises that solve the task of this stage, interesting for students, the
necessary questions that can affect each of them personally, make them inclined to read the text,
tasks and others are selected. If the tasks are boring, even the most interesting texts will seem boring
and fail to interest the student, on the contrary, if the tasks force students to use their imagination,
if there is a spirit of competition, fun and friendly atmosphere in the training, even complex and
varied texts will be interesting. read with

6. Text consists of many words, grammatical events, models for spoken and written speech,
sentences, ideas, images, etc. will consist of None of these language riches should be overlooked by
the student. It is necessary to engage him in coherent learning exercises that can be used for
discussions, debates and further actions from the text.

Several dozen new teaching strategies, methods and principles have been developed at the stages of
invitation - comprehension - reflection within the framework of the foundations of critical thinking,
all of which can be effectively used when working on the text.

We have selected a variety of pre-text, on-text and post-text exercises that have been tested in the
course of our classes. Among the proposed exercises, you can choose any one depending on the
group's preparation, level of knowledge, topic, type and technical capabilities of the text.

The pre-text stage is to arouse interest and motivation to work with the text; to teach students to
guess the content of the text based on the title of the text, given pictures and others, using the
knowledge gained in other subjects and relying on personal experience. An important rule is
followed here: the content of the text should not be touched on in the preparatory work, otherwise
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there will be no interest in reading it later, because then the students will not get anything new from
it.

At the initial stage of work on the text, the teacher gives students some tasks that facilitate
understanding of its content:

- before reading the text, based on its title or structure, given pictures, to determine what type this
text belongs to (for example, cooking instruction or newspaper advertisement);

- to say who or what it is about;

- students should first be able to see familiar events in the text, identify familiar words in an
unfamiliar text, as well as words whose meaning can be determined from the context, and rely on
these identified words otherwise (at his discretion, in his native language or in Uzbek) he may be
asked to tell approximately the content of the text.

Exercises
"Identify by looking at the picture." Students to picture, draw, etc. They have to look and find
what the word is about in the text.

"Similarities and Conjectures." Students, individually or in groups, receive the task of
preparing answers to the following questions:

1) Read the title. When you read the title of the given text, what came to your mind, that is, what did
it remind you of?

2) What do you think this text is about?

- neutral information;

- someone else's opinion;

- humorous conversation;

- advice and instructions.

3) Where could the text come from?

- from the novel,

- from the diary;

- from the magazine;

- from the newspaper.

"Questions and answers'". The teacher reads 5-10 questions to the sentences in the text that are
unfamiliar to the students, and then offers to create a small story as a result of answering these
questions as much as possible. Each student reads their story aloud, and then the teacher reads the
original text. Students will find the differences.

"Cluster", "Memory Map", "Mind-Map". The teacher writes the keyword on the board.
Students say the first words that come to their mind related to this word, they are written on the
board in the form of a list. Then the text itself is given to students in the form of a handout. Pupils
read it and say it.

"Read and find!" The teacher covers a certain part of the text with a ruler or a sheet of paper.
Students have to read by finding and replacing the hidden words and phrases. After that, it is
necessary to read the text in its entirety and recite it.

The stage of working on the text (reading the text, some of its fragments) aims to solve

a specific communicative task specified in the task related to the text and set before the students
before reading the text. The object of study control should be its understanding (result of activity).
In this case, monitoring the understanding of the read text should be related to the communicative
tasks set before the student, as well as the type of reading.

They are intended to work on any type of reading, whether it is about working on a real literary text
or an informational text. For example, reading a literary text for the first time means understanding
the main information: its main idea, theme, problem, etc. to identify; search for basic information

(underline/copy); it may be related to the definition of logical-content connections (creating a plan,
table, diagram).

Rereading a text can guide students to understand and evaluate details. As for pragmatic texts, some
of them can be used for reading and searching (city map), others - for full understanding
(instructions), and the third type for reading and familiarization (advertisements).

Peer Reviewed International Journal [3]
Volume 33


https://zienjournals.com/

Journal of Pedagogical Inventions and Practices ISSN NO: 2770-2367
https://zienjournals.com June 2024

In managing the process of understanding the content of the text (especially at the initial stage),
tasks related to the purposeful search for information and its written record (various tables, names
of characters, their activities, descriptions) are of great importance. At this stage, the following rule
must apply: it is not advisable to read the same text many times, because if the content of the text
becomes familiar, it loses the meaning of reading it (this is not about communication , going on a
formal exercise). Re-reading is appropriate only if the question is about the search for additional,
clarifying information.

"We will listen and count."”" The teacher reads the text, and the students listen and count at the
same time. Then they try to recite the text.

"We will listen and repeat." The exercise is conducted independently using equipment with the
ability to record sound, and students' voices are recorded on a dictaphone. During "listen and
repeat”, the teacher reads the text aloud, and the students repeat it verbatim in a low voice. The
teacher reads the text at a steady pace without pausing. During the discussion, two or three audio
recordings are used. Then it will be spoken.

"Echo" exercise. The exercise is conducted independently using equipment with the ability to
record sound, and students' voices are recorded on a dictaphone. Pupils listen to the text (part of the
text) word by word and repeat each sentence word by word. It is not possible to record something
while listening. Then the teacher distributes the text, students must read it and speak it.
"Diagonal reading". The teacher distributes the leaflets with the text. Students cover a part of the
text diagonally with paper and read the open part. Then the teacher collects the texts and the
students answer the following questions based on what they remember: What is the text about?
What is the author's opinion? etc. After that, the text is read and an attempt is made to speak.
"Who reads?" Students receive a smaller text or passage of text for expressive reading, while the
teacher also distributes a role list. Each student chooses the role that is suitable for him. After a
period of preparation, he reads the text (passage) with such an expression as his chosen character
can read. Group members should find out who is reading the text and in what situation.

Offered roles: "News" announcer, sports commentator, funny grandmother (grandfather),
interviewing star singer, host of a holiday concert, etc.

"Dictation-imagination". The teacher reads the beginning of the story (text), then offers to
continue it with two or three sentences. It will be necessary to expand and "decorate" what was
heard. For example, you can add appropriate proverbs, anecdotes, fairy tales, small stories. Each
student reads out their version, and then the teacher reads the main text aloud.

"Text and vocabulary". The teacher gives a short text to translate. Students work in two groups:
one without a dictionary, the other with a dictionary. During the discussion, two different
translations are compared.

"Edit translation". The teacher distributes several small texts on the same topic. Pupils in groups
prepare a translation (from Russian to Uzbek or vice versa). Groups exchange translated texts,
keeping the original text. Then lexical, morphematic, syntactic and other errors in the translation of
another group are identified.

"Bingo'". The teacher gives a table with certain words. Students listen to the text with the words in
the table and mark them at the same time. The first student to mark all the words says "Bingo!" he
shouts. At the end of the game, the teacher distributes the text, the students read it and retell it.
"Synchronous translation". The exercise is conducted independently using equipment with the
ability to record sound, and students' voices are recorded on a dictaphone. Students receive a 15-line
text, and they have 5 minutes to translate it orally. While the teacher reads the text, the students
translate it simultaneously.

"Text with omitted words".

Option A. The teacher distributes leaflets with written words. Students work independently on the
text in pairs and write down the necessary words.

Option B. The teacher distributes text sheets with omitted words and an alphabetical list of omitted
and other words. Students work independently on the text in small groups and write down the
necessary words.
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"Fragments'". The teacher cuts several pieces of text in advance and mixes them up. Students work
in small groups, put the pieces in the correct order and restore the texts. The teacher can also add
pictures and photos to the texts.
The post-text stage serves to use the content of the text to develop students' ability to use their
thoughts in oral and written speech. The exercises offered at this stage are aimed at developing
reproductive, reproductive-effective, and effective skills.
Result and discussion: There are many such methods. For example, the first group of exercises
involves the reconstruction of the text material based on key words, basic sentences, its shortened
or simplified version. Students receive tasks related to creative processing of the text: dividing the
text into meaningful parts; making a plan for each part and copying the basic sentences suitable for
each point of the plan; shortening or simplifying the text to make it more expressive, the second
group of exercises is reproductive-effective skills, that is, reciting or interpreting the content of the
text in the context of the problems mentioned in it; express their opinions based on them (including
based on evidence in the text); evaluation of information in the text; related to the development of
the ability to tell what news he got from the text, the purpose of the third group of exercises is to
develop effective skills that allow students to apply the information in situations that model
authentic communication (role play) and in natural communication situations where the student
acts "on his own behalf" (from the point of view of the author or characters of the text justifying the
view; debate on the problem mentioned in the text; writing a review of the text, creating a
continuation of the text or story, etc.). "Find a title for the text", "Change the future", "Improve the
style", "Advertising", "Change the tense", "Change the text type", "Telegram" and others are
considered important for effective teaching.
Conclusion: In conclusion, the reforms implemented in the field of education in recent years
require the organization of classes in such a way that as a result, students change the role of passive
listeners and become active participants in the educational process. In this way, they acquire the
skill of acquiring knowledge, that is, they acquire the ability to independently acquire new
competencies and apply their knowledge in practice.
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